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videotapes of the training sessions, and interviews of graduates of the program. Results of 
this study suggest that parents’ construction of their role evolved as they gained new 
information in the PIQE course, and as they made efforts to fulfill these roles at home 
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in this paper: English proficiency, family background, learning environments at home, 
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Cuba, South America, Central America, and other), immigrant generational status (first-
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This paper focuses on Hispanic children from infancy through the third grade, roughly 0–
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PIQE (2007). PIQUE Home. Retrieved October, 6, 2007, from http://www.piqe.org  
 
The PIQE (Parent Involvement for Quality Education) program is described on this 
Webpage. PIQE underlying assumption is that the most promising way for enhancing 
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In this study Valenzuela & Dornbusch (1994) used survey data from 3158 (2,666 Anglo 
and 492 Mexican origin) high students to investigate the impact of familism on students’ 
academics.  Behavioral, attitudinal and structural dimensions of familism were related to 
student’s self reported grades.  What the authors found was that for both the White and 
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This is an evaluation report on the performance of the Parent Involvement Education 
Program (PIQE) in the San Diego County based on a survey of 241 Latino parents, who 
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interview data collected from two large Californian school districts. The report describes 
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example, more teacher involvement and more accountability for parents attending the 
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